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Vol. 23, No. 1 1998 restructured to work more effectively with other faculties, schools and community services to meet the professional education needs of youth workers.
Isolationist approaches to youth worker education are likely to be limited and much less effective than they could be (Winitzky, Sheridan, Crow, Welch and Kennedy, 1995) . Teacher educators have the skills and expertise to become active in contributing to the on-going development of youth workers by coordinating a multidisciplinary approach to the education of youth workers. This paper proposes that teacher educators now need to consider taking up the challenge of contributing to the professional education of youth workers. In initiating this new field of endeavour, it is suggested that the professional education needs of youth workers have to be mapped using a multidimensional approach which addresses the various concerns youth workers face in dealing with their clients and their own needs for professional recognition. Accordingly, the first two sections of this paper describe the main features and problems of youth work and some current models employed or recommended in the professional education of youth worker,;. The final section provides a rationale for the location of youth studies in teacher education faculties and proposes how this process might be accomplished to meet the criteria established in the literature as summarised above.
PROBLEMATIC FEATURES OF YOUTH WORKER EDUCATION
All citizens pass through a period of their life known as "youth". Consequently, youth are ubiquitous and the nature of "youth work" is as varied as the needs of the individuals covered by the term "youth". However, "youth" and "youth work" are terms generally taken to refer to those individuals who encounter difficulties in the transition from childhood to adulthood, and during this period of development, are "at risk" and in need of assistance. Therefore, youth work contains many different, and often unrelated, issues including, ethnicity, rural isolation, youth accommodation, homelessness, drug education, Overall, there is an apparent lack of professional status within the community for youth workers (Denholm & Ling, 1990; Muanders & Broadbent, 1995 ( Maunders and Broadbent, 1995, pp. 25-26; Alder and Sandor, 1990; Denholm and Ling, 1990, p.26; Eckersley, 1989, p. 8; Vick, 1993, p. 34 
EDUCATION FACULTIES' ROLE IN YOUTH WORKER EDUCATION
Education faculties which become involved in the field of youth work could reasonably be expected to construct appropriate, useful and testable theoretical frameworks (see Cooper & White, 1994 ; also see Knight, 1991) which are designed to prepare youth workers for their career and which draw on recognised, relevant educational theory. A theoretically founded, project based approach to the professional education of youth workers has the potential to contribute to the production of knowledge, theory, policy and practice in youth work (Cooper & White, 1994 ; also see Knight, 1991) . is comfortable with developing and implementing courses using a competency-based format.
COURSE DEVELOPMENT
Given the foregoing criteria and issues, the core units undertaken at a tertiary institution in addition to the requirements of the National Competency Standards might address, for example, the following issues (see Browder, 1995) : 
